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ABSTRACT

The purpose of the study presented in this MastEnssis is to study the cultural

differences and its effects on the students in Master's programmes at Chalmers
University of Technology in Sweden: Internationabject Management, and Design
and Construction Project Management. The aim iauvestigate if there is a need for
a course in cross-cultural competence and to ghasa for cross-cultural competence
training for the students in the two studied Mdstprogrammes. The Master’s Thesis
is based on both primary and secondary data achroen a literature study and a

guestionnaire, answered by the students from tbeMaster’'s programmes.

The conclusion of this Master's Thesis is that tiifural dimensions between the
cultural clusters found in the two Master's prognaes are quite similar.
Nevertheless, there are still profound culturalfedénces between students from
different cultural clusters. Consequently, thegteinces has lead to challenges such
as language problems, a mismatch between teachuhdearning styles as well as
differing views about the interaction between leets and students. Therefore, the
recommendation is a cross-cultural training coursehe first semester of both
Master's programmes, to provide the students witeqaate cross-cultural
competence.

Key words: culture, cross-cultural competence, cross-culturalning, cultural
dimensions



Tvarkulturell kompetens

— En undersokningsstudie av tva mastersprogramhpéir@rs tekniska hogskola
Examensarbete inom Design and Construction Priacagement

CAMILLA WALLGREN

Institutionen fér bygg- och miljéteknik

Construction Management

Chalmers tekniska hdgskola

SAMMANFATTNING

Syftet med studien i detta examensarbete ar atesdkulturella skillnader och dess
effekter pa studenterna i tva mastersprogram paln@a Tekniska Hogskola:
International Project Management och Design ands@oction Project Management.
Malet ar att undersoka om det finns ett behov fokers i tvarkulturell kompetens
samt att ge en grund for tvarkulturell kompetemstrg for studenterna i de tva
studerade mastersprogrammen. Examensarbetet bapérabade primar- och
sekundardata erhallen fran en litteraturstudie eclenkatundersékning besvarad av
studenterna fran de tva mastersprogrammen.

Slutsatsen av detta examensarbete ar att de Hldtulenensionerna mellan de
kulturella grupperna i de tv4 mastersprogrammegaiiska lika. Trots det finns det
stora kulturella skillnader mellan studenterna fdika kulturella grupper. Dessa
skillnader har lett till utmaningar sa som sprakype, skillnader i undervisningssatt
och larostil samt skilda uppfattningar om interakén mellan larare och studenter.
Rekommendationen ar darfér en kurs i tvarkultukglmpetens under den forsta
lasperioden i bade mastersprogrammen for att esbptddenterna en tillracklig

tvarkulturell kompetens.

Nyckelord: kultur, tvarkulturell kompetens, tvarkulturell tiag, kulturella
dimensioner
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1 INTRODUCTION

According to Bititciet al. (2004), there has been an increase of competitiseveral
industries due to growth in international tradeemipg of economics and global
access to information, which has resulted in stroagsolidation and reduction of
margins. Hence, companies are trying to improve thesinesses as well as maintain
a competitive advantage through collaboration witleir extended networks of
suppliers, customers, and business partners. Bws,et al. (1997) states that the
globalization of business has increased the neednémagers who are culturally
sensitive and able to influence, negotiate, anceldgvmarkets in any geographical
and organisational setting. As a result, the nundfdeams consisting of members
from at least two different nations has rapidlywnoDavison, 1994).

According to Solomon (1998), there are several setondefine a team consisting of
members from at least two nations, which are: dlabaltinational, and international.

Furthermore, these teams can be separated intobtewaches. The first branch

includes cross-cultural teams, which are also contynceferred to as intercultural

teams as well as multicultural teams, and consifteam members from different

cultures who meet face-to-face to work on a proj@tte second branch includes
virtual teams, and consists of team members wharoamcate and meet each other
exclusively with the help of technology (SolomofA98).

According to Laughton and Ottewill (2000), the impaf globalization has created a
need for management graduates with cross-cultwalpetence and subsequently,
management students seeking the required attricagepart of their educational
training qualification. Thus, it is vital for progmme developers at Universities to
provide the students with the competence requinethe cross-cultural field. Even
though the impact of culture is often recognized nmanagement development
programmes, it is not formally addressed (Batral, 1997). Harris and Kumra (2000)
mean that few courses specifically address thésskild behaviours, i.e. competence,
needed to work in a cross-cultural team. Nevertisgléhe cultural diversity among
students at management programmes, such as InbeadaProject Management and
Design and Construction Project Management at Géraltdniversity of Technology,
Sweden, provide a great opportunity for programnegetbpers to facilitate the
development of cross-cultural competence. Furthegnibis presents an opportunity
for the students to develop valuable personal aadagerial skills, which in turn
makes them more marketable in the future (Bugl, 1997).

Traditionally, management programmes address iateopal skills development, but
providing training to develop cross-cultural skiils of significant importance to
students and multinational companies (Bettal, 1997). Although, according to
Harris and Kumra (2000) obstacles to succeed wabksscultural competence training
in programmes drawing on experiential techniquetuge a reliance on analytical
skills as well as the predominance of Myers Briggpe Indicator types favouring a
sensing/thinking orientation. Hence, one major leingle for the programme
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developers is to develop a suitable pedagogy irerotd develop cross-cultural
competence among the students (Laughton and Otté@ado).

Further, Laughton and Ottewill (2000) stated th&at Europe, management is
increasingly becoming a cultural activity ratheratha technical orie Thus, such a

concern brings the nature of cross-cultural commeteinto focus as well as its
definition, dimensions and attributes, and raisegstjons concerning the most
effective and appropriate way of developing suampetence.

1.1 Purpose and Aim

The purpose of the study presented in this MastEnssis is to study the cultural
differences and its effects on the students in Master's programmes at Chalmers
University of Technology in Sweden: Internationabject Management, and Design
and Construction Project Management.

The aim is to investigate if there is a need faoarse in cross-cultural competence
and to give a base for cross-cultural competeraiaitg for the students in the two
Master's programmes studied.

1.2 Limitations

In this Master's Thesis a team consisting of memiem at least two nations and
who meet face-to-face to work on a project is reférto as a cross-cultural team.
Furthermore, the Thesis is limited to a study ad Master’'s programmes at Chalmers
University of Technology in Sweden.
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2 THEORETICAL FRAMEWORK

It is difficult to give a single definition which dst describes the term culture.
However, one of the most established definitions gigen by Hofstede (1984), who
defined culture asthe collective programming of the mind which digtiishes the
members of one human group or category of peoplm fanothet. According to
Hoecklin (1995), culture and the concept behinig itonstructed by the society and
the members living in it. Thus, it offers an agreetof how people should behave
and interact with each other. Hence, culture gaessse to the behaviour of others by
providing insights as well as valuations about rtregtions. Therefore, Hofstede
(1997) explains that the collective perception asdessment of the actions in the
environment is not inherited. Culture is learned axan only be built through
interaction with other members of the same cultbhazkground.

A more general definition of culture was given bg Dong and Fahey (2000), who
defined culture as a systemwalues, normsandpractices These are shared among a
group of people and, when taken together, constéutlesign for livingValuesare
ideas about what a group believes to be good,,ragitt desirable. Furthamprmsare
derived fromvaluesand can therefore be described as social rulegyaitlines in
order to accomplish appropriate behaviour in sagialtions. This makes them more
observable as well as easier to identify and chabge Long and Fahey (2000)
emphasizes. Accordinglyracticesare the most visible symbols and manifestations
of culture. They are a way of understanding rengrkiehaviours and include repeated
types of interaction with identifiable and sociales. Therefore, De Long and Fahey
(2000) explain thawvalues norms and practices are interrelated, sincealues are
manifested innorms which in turn shape specifipractices Thus, Schein (2004)
states that culture is a collective experiencepesple who have the same opinions
congregate, they will have a shared system of mganiConsequently, those shared
meanings are substantial since they contributeefomel the group’s identity. As a
result, what is typical in one culture is not neseggy understood in another culture.

2.1 Levels of culture

According to Hofstede (1997), culture exists at ynahfferent levels: National
Culture, Business CultureOrganizational Culture and Individual Behaviour It is
therefore necessary to look at the different lewélsulture, and how these affect the
individuals in different situations, in order to derstand people’s behaviour
(Hollensen, 2001). Thalational Cultureprovides a general outline and structure of
the different cultures’ principals and key elemertg. religion, laws, and language.
Different industries have their own specific cuétuthus, companies in a certain
industry have their owrBusiness CultureAdditionally, even though people in a
company are very much impacted by tResiness Culturethere are often many
subcultures within the company, also knownCaganizational Culture(Hollensen,
2001). The actions and decisions made by the iddali can be correlated to the
environment in which the individual is operatindiug, thelndividual Behaviouris
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directly impacted by all of the above mentionecdelsy figure 1. In other words, the
country’sNational Cultureis directly impacting th8usiness Culturand, in turn, the
Business Culturavill have an apparent influence over every compavtyich in the
end will affect thdndividual's Behaviou(Hollensen, 2001).

National Culture l,

Business Culture l,

Organizational Culture l,

| o Individual - :-

Behaviour

T
T
T

Figure 1Levels of culture (Hollensen, 2001).

2.2 Cultural Framework

Many cross-cultural problems can be understood xaming differences in how
context is viewed in different cultures. Thus, saVeultural frameworks have been
developed in the recent decades, all aiming tondedfnd measure cultural differences.

2.2.1 Hofstede

Hofstede conducted a questionnaire study abous-aalsural management, involving
116 000 individuals in 70 different countries warifor the same company, namely
IBM, Appendix | (Hofstede, 1980). The result of tlg@estionnaire study was a
framework for defining and measuring cultural diéfleces, which has been
influencing the majority of studies concentratingaultural aspects over the past two
decades. Hofstede’s framework consists of four madjmensionsPower Distance
Individualism versus Collectivism Uncertainty Avoidance and Masculinity and
Femininity.
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According to Hofstede (1980)Power Distance provides insights about the
dependence relationships in a country, i.e. thergxb which members of a society
accept how power is distributed unequally. Indiaduin societies with higPower
Distance IndexPDl, are likely to follow formal codes of conduct aace hesitant to
disagree with superiors. However, individuals igistes with low,PDI, do not feel
as constrained by differences in status, power pasdion.

The second dimensiorindividualism versus Collectivism measures the relation
between individualism and collectivism with &rdividualism IndexIDV (Hofstede,
1980). Societies with a higlbV tend to believe that personal goals and intenest a
more important than group interest. On the contraogcieties with lowmDV view
themselves as members of an extensive family oarizgtion and prioritize group
interest over the individual needs.

Uncertainty Avoidancethe third dimension, is defined by Hofstede (1986 ‘the
extent to which the members of a culture feel tiereed by uncertain or unknown
situations. Uncertainty Avoidancean be measured tyncertainty Avoidance Index
UAI, which means that a society with a hilgAl feel a greater need for consensus and
written rules. Also, they are intolerant towardvidat persons or ideas. A society
with a lowUAI rely, on the other hand, less on written rules amdmore risk tolerant
(Hofstede, 1980).

Finally, Masculinity and Femininitycan be measured with thasculinity Index
MAS (Hofstede, 1980). In a society with hi§hAS individuals are more aggressive,
determined, and competitive focusing on achievemleatoism, assertiveness, and
material success. In contrary, in a society withv IMAS i.e. high femininity,
individuals are more modest, humble, and nurturiogusing on relationships,
carrying for others, and quality of life.

Additionally, Hofstede added the fifth dimension his culture frameworklong-
Term versus Short-Term Orientatiamder the influence of Chang and Din’s work in
1995 (Mdller and Turner, 2004). A higlong-Term Orientation Index TO, indicates

a society with devotion to values such as persecerand economy. On the other
hand, in a society with IowTO, i.e. Short-Term Orientationchanges occur more
rapidly and the focus is on values such as traditend leisure time.

2.2.2 Schwartz

After that Hofstede’s cultural framework had beenagnized world-wide, Schwartz

(1994) developed a cultural framework based on muwaues. Schwartz’s cultural

framework was conducted through a survey, involvBig lecturer and student

samples from 41 cultural groups in 38 nations.Ha survey Schwartz asked his
respondents to rate the importance of 56 valuesngeas guiding principles in their

lives. The result of Schwartz’s survey is that ¥idisals’ unique experience as well as
cultural influence can be analyzed at individuat asultural levels. Furthermore,

Schwartz (1994) defined and labelled the followsegen cultural dimensions:
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1. Conservatism The extent to what status quo is emphasized.

2. Intellectual Autonomy— The extent of emphasis on curiosity, creativapd
independent intellectual ideas.

3. Affective Autonomy— The extent of emphasis on affective stimulatand
hedonism.

4. Hierarchy— The society’s acceptance of unequal distributiopower.
5. Mastery— The society’s desire to control its own envir@mtn

6. Egalitarian Commitment The desire to give up selfish interests in favafithe
group.

7. Harmony- The extent of a society’s emphasis on harmonly mature.

2.2.3 Trompenaars
Trompenaars (1994) introduced a cultural framewiork1993, focusing on how

cultures deal with problems and unknown situatidds cultural framework was
conducted through a survey, involving 15 000 emgésyin 50 countries. The cultural
framework consists of seven dimensiondniversalism versus Particularism
Individualism versus CommunitarianisrAffective versus NeutraSpecific versus
Diffuse Achievement versus Ascriptiomfime as Sequenceersus Time as
Synchronizatiopandinternal Control versus External Control

According to Trompenaars (1994), people in univ&sa cultures have the belief
that rules, codes, values, and standards aret@éatiover particular needs and claims
of friends and relations. In contrary, people intipalaristic cultures believe that
“spirit of the law is considered more important than thetter of the law. However,
there are rules and laws in particularistic cukuteut these are simply guidelines to
how people relate to each other.

In an individualistic culture, people place theiindual before the community, e.g.
people are expected to make decisions on their amehto primarily take care of
themselves (Trompenaars, 1994). However, in a camtarian culture, people place
the community before the individual. Meaning the¢ry individual is responsible to
act in ways which best serves the society. Hertoe,intdividual is judged by the
extent to which he/she serves the interest of tinencunity.

Trompenaars (1994) states that in an affectiveuniltit is not considered necessary
to hide feelings and to keep them inside. In cattria a neutral culture it is incorrect

to show feelings openly, i.e. this means that thgrele to which feelings may become
manifested is limited.

In a specific culture, the public sphere of induads is much larger than their private
sphere, i.e. they separate their work and privegg Trompenaars, 1994). In a diffuse
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culture, on the other hand, individuals have adgvgvate sphere and a small public
one, i.e. their work and private life is closelylded but intensely protected.

In achievement oriented cultures individuals obthigir status from what they have
accomplished (Trompenaars, 1994). Thus, an indaliekith achieved status has to
prove what he/she is worth, i.e. status is accob@desed on his/hers actions. However,
in an ascriptive culture individuals obtain thetatss from birth, age, gender, or
wealth. Thus, an individual with ascribed statugsioot have to achieve to retain
his/hers status, i.e. status is accorded basedbrelrs being.

Individuals structuring time sequentially tend to @ne thing at a time, i.e. they see
time as a narrow line of distinct, successive segmélrompenaars, 1994). These
individuals prefer planning and keeping to planseothey have been made. However,
individuals structuring time synchronically tenddo several things at a time, i.e. they
see time as a wide ribbon allowing many things apgen simultaneously. These
individuals see time as flexible and intangible #merefore plans are easily changed.

According to Trompenaars (1994), internalistic indiuals have a mechanistic view
of nature; hence they see nature as a complex meag¥ich can be controlled with
the right expertise. Consequently, internalistidividuals do not believe in luck or
predestination. Externalistic individuals, howevégve a more organic view of
nature, i.e. they do not believe that they can shiapir own destiny.

2.2.4 Chang and Ding

Chang and Ding (1995) conducted a survey in 22ewdfit countries in Asia and
developed a cultural framework consisting of foumehsionsintegration Confusion
Work Dynamics Human Heartednessand Moral Discipline The first dimension,
Integration measures the social stability and tolerance soaety.Confusion Work
Dynamics the second dimension, measures the virtue, sbi@edrchy, and structure
in organizations. The third dimensioHuman Heartednessmeasures the empathy
among the individuals in a culture. Finally, theufin dimensionMoral Discipline,
measures the extent to which individuals in a calikeep themselves under control in
relation to others.

2.2.5 Project GLOBE

In 1991 House initiated the research prograniirgect GLOBE Global Leadership
and Organizational Behaviour Effectivene@souseet al, 2001). A questionnaire
study was conducted in 62 nations, involving 17 B@lviduals in 951 organizations,
resulting in a cultural framework consisting of @idimensions, see Appendix Il and
lll. Project GLOBE developed a scale of scores in order to quantifitual
differences based on cross-cultural theory. Mdres& scores measure bothitural
practices as they are, antlltural values as they should be, within respect to the nine
cultural dimensions. This mad¥oject GLOBEable to identify the extent, nature, and
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dynamics of cultural similarities and differencesass the globe. The nine cultural
dimensions developed Broject GLOBEare as follows (Houset al, 2001):

1.

UncertaintyAvoidancerefers to extent to which members of a culturgvetto
avoid uncertainty by relying on norms, rituals, gmectices.

Power Distancerefers to the extent to which the cultural membexgect and
accept how power is distributed unequally.

Institutional Collectivism refers to the extent social institutions honour
collective resource allocation and collective attio

In-Group Collectivismrefers so the extent individuals take pride in doel
loyalty towards their families, organizations, ardployers.

Gender Egalitarianism refers to the extent societies minimizes gendég ro
differences and gender discrimination.

Assertivenessefers to the extent individuals in societies asdf-confident,
confrontational, and aggressive in social relatips

Future Orientationrefers to the extent individuals in societies gyagain future-
oriented behaviours such as planning and investitige future.

PerformanceOrientationrefers to the extent societies encourages andrdswa
individuals for performance improvement and excel&e

Human Orientation refers to the extent individuals in societies emage and
reward individuals for being fair, altruistic, fndly, generous, caring, and kind
to others.

2.3 Cultural Framework Summary

In order to easily illustrate the different cultuil@meworks presented in this Master’s
Thesis it is apt to give an overview of the dimensi covered in each framework,
table 1.
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Table 1Summary of cultural frameworks.

Framework Dimensions

PowerDistance
IndividualismversusCollectivism
UncertaintyAvoidance

Masculinityand Femininity
Long-TermversusShort-Term Orientation

Hofstede

ok wdhPRE

Conservatism
IntellectualAutonomy
AffectiveAutonomy
Hierarchy

Mastery

Egalitarian Commitment
Harmony

Schwartz

No o~ whR

UniversalismversusParticularism
IndividualismversusCommunitarianism
AffectiveversusNeutral

SpecificversusDiffuse
AchievementersusAscription

Time as SequeneersusTime as Synchronization
Internal ControlversusExternal Control

Trompenaars

No o~ whR

Chang and Ding Integration
Confusion Work Dynamics
Human Heartedness

Moral Discipline

pwbdpR

Project GLOBE Uncertainty Avoidance
Power Distance
Institutional Collectivism
In-Group Collectivism
Gender Egalitarianism
Assertiveness

Future Orientation
Performance Orientation

Human Orientation

© 0NN PE
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2.4 Cultural Framework Analysis

According to Sondergaard (1994) there are somiesand limitations that need to be
considered when applying Hofstede’s cultural framdw The major criticism,
according to Sondergaard (1994), is how Hofstedieated his data for his cultural
framework, i.e. all data derived from IBM and inns® countries there where more
than 1000 respondents, in others less than 10Qhdfarore, McSweeney (2002)
claims that data from just one company cannot pivnformation about entire
cultures. Also, even though the respondents wioeratéd in different countries they
could still be influenced by IBM’s American backgral and thus do not provide an
accurate view over the national cultures (GooderaachNordhaug, 2003).

More, McSweeney (2002), points out that Hofstedk ribt stress the organizational
cultural aspects, even though he knew that thestexiand could have an impact on
the perceptions of the employees at IBM. Thussinot proven that Hofstede's

cultural framework represents the actual natiomdtlices in his survey. According to

Gooderham and Nordhaug (2003), another major isntigs that Hofstede collected

his data in the 1970’s, which can be consideredtdas it does not consider today’s
globalization. However, Hofstede (2002) claim tbaltures have very old roots and
mainly remain stable over time, thus his resultslma considered valid.

According to Schwartz (1994), his cultural dimemsiooffer several advantages
compared to Hofstede’s dimensions. Schwartz’'s dswas are theoretically derived
and are a more comprehensive set of cultural dimessFurthermore, Schwartz’s
dimensions have been tested with more recent datavéh two matched samples,
i.e. student and lecturer samples. Also, the sasnpkre obtained from more varied
regions including socialist countries such as fariastern European bloc countries.
More, Hofstede derived his framework empirically ilwhSchwartz developed his
framework theoretically (Schwartz, 1994).

However, Smithet al. (2002) states that Schwartz’'s cultural framewarkludes
Hofstede’s dimensions, e.g. Hofstedelsdividualism versus Collectivism are
correlated with Schwartz’$ntellectual Autonomy Affective Autonomy Hierarchy,
and Egalitarian CommitmentFurthermore, HofstedeBower Distanceis correlated
with Schwartz’sConservatisnand Hofstede'$JncertaintyAvoidancecorrelates with
Schwartz’'sHarmony Finally, Hofstede’sMasculinity and Femininity correlates with
Schwartz’'sMastery However, Steenkamp (2001) factor analyzed Hoé&sedbur
dimensions and Schwartz’'s seven dimensions andifthet Schwartz'€galitarian
CommitmentHarmony andHierarchy appear to have elements that are not captured
by any of Hofstede’'s dimensions. According to Bewcez et al. (1997) and
McDonagh (1999) both Hofstede’'s and Schwartz’s utalt frameworks could be
argued as obsolete as their data were collectedn8616 years ago, respectively.
During this period substantial modernization haemaplace in most of the surveyed
countries and it has been argued that there hage bignificant shifts in cultural
values (McDonagh, 1999).
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Concerning Trompenaars’ cultural framework, it sBowome similarities with
Hofstede’'s work, e.g. Trompenaarfdividualism versus Communitarianismis
similar to Hofstede’sndividualismversusCollectivism(Trompenaars and Hampden-
Turner, 2000). Furthermore, TrompenaaiSpecific versus Diffuse dimension
correlates with Hofstede’Rower Distance Individualism versusCollectivism and
Long-TernversusShort-Term Orientation

Chang and Ding (1995) supported Hofstede’s persfeathen conducting their four
dimensions of cultural differences. Their first @nsion,Integration correlates with
Hofstede’'sPower Distanceas well as their third dimensiokluman Heartedness
which relates to Hofstede'8lasculinity and Femininity dimension (Mduller and
Turner, 2004). Furthermore, Chang and Ding’s fowlithension,Moral Discipline
also correlates with Hofstede'$ndividualism versus Collectivism dimension.
However, their second dimensiofonfucian Work Dynamics was initially not
related to any of Hofstede’s dimensions but leathéoformation of Hofstede’s fifth
dimension, i.eLong-TermversusShort-Term Orientation

According to Houseet al. (2004) the first six cultural dimension&lncertainty
Avoidance Power Distance Institutional Collectivism In-Group Collectivism
Gender Egalitarianism and Assertivenessncluded inProject GLOBEhave their
origins in Hofstede’'s cultural framework. The firshree dimensions reflect
Hofstede’s Power Distance Individualism versus Collectivismand Uncertainty
Avoidance Though, within theProject GLOBE Hofstede’s original dimension
Individualism versus Collectivisnwas divided into two separate dimensions:
Institutional CollectivismandIn-Group CollectivismHouseet al. (2004) states, that
this dimension was divided to separate societalhasig from individual emphasis.
Also, Hofstede’s Masculinity and Femininity dimension was divided into two
dimensions; Gender Egalitarianismm and Assertivenessin order to extend the
conception of masculinity. The last three dimensjorruture Orientation
Performance OrientatiorandHuman Orientatiorincluded in théProject GLOBEare
based on other studies. These where included asctoMgis to obtain the most
comprehensive result of cultural diversities. Hoemvthe dimensionFuture
Orientation the seventh dimension, also shares similaribesidfstede’s, later on
developed dimensiom,ong-TermversusShort-Term OrientatioiiHouseet al, 2004).

2.5 Challenges for International Students

According to Sulkowski and Deakin (2009), internatl students are facing several
challenges compared to local students at Univessguch as: language problems, a
mismatch between teaching and preferred learnigtpsst unsuitable assessment
methods, differing views about the interaction bedw lecturers and students and
among peers, and alienation from the system dueuttural distance. Hence,
addressing and minimising these disadvantages ¢hmmibf main concern for those
involved in lecturing and mentoring culturally drge classes at Universities.
Furthermore, Marchesani and Adams (1992) statedaHack of understanding of

CHALMERS, Civil and Environmental Engineerinlaster’s Thesis 2011: 11



cultural influences on learning have lead to lemtsirreplicating unexamined ideas
about appropriate teaching practices in culturaliyerse classes. Consequently,
lecturers could interpret some international stislereluctance to contribute to
classroom discussions as a lack of interest, cenfid or competence while the
students are actually replicating the behaviouesy thave acquired as appropriate
norms of conduct in a different educational andtwal system (Sulkowski and
Deakin, 2009).

Sulkowski and Deakin (2009) conducted a researchtatents’ attitudes to learning
and teaching based on Hofstede’s cultural dimesseommd came to the conclusion
that:

. Students from cultures with high scoresHawer DistanceCollectivism and
Long-Term Orientatiorperceived that their career would be influencedhyr
family.

. Students from a collectivistic background place enemphasis on improving
their standing with their peers.

. Students from individualistic cultures who wererduo act largely out of self-
interest were less reluctant to stand out in tlesssbom and were more self-
contained.

Previous studies made by Butcher and McGrath (288d) Smith and Smith (1999)
came to the same conclusion as Sulkowski and D€aRiDO). Further, the motivation
of study differs widely among students (Sulkowshkd aeakin, 2009). For example
the purpose of study among Western culturally é¢ateu students is a means to an
end to get a degree, a job or a high salary whalstéfn culturally oriented students
are motivated by a mix of personal ambition, fanfidge, peer support, and material
reward.

Concerning tutor-student interaction and learnitytes, students from a highly power
distant culture tends to agree unquestioningly Withir lecturers and respect or even
fear them (Sulkowski and Deakin, 2009). Hence, érsisdents would not even ask
for help or question views they disagree with. Hogre students from a less power
distant culture are not reluctant to act as anleguheir lecturers. More, according to
Chan (1999), students from highly power distantwek prefers didactic teaching
styles and are uncomfortable with exercises whigpeet them to present their
opinions. On the other hand, students from lessepatistant cultures are more
comfortable in participating in classroom discussi@and prefer active learning over
didactic styles (Butcher and McGrath, 2004). Furteidents from a more masculine
and individualistic culture prefers self-containgghrning such as working alone
(Sulkowski and Deakin, 2009).
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Much of the research in the teaching and learnmeg &as taken the view that the
student should adapt their lifelong learnt attimjdeehaviour, beliefs and learning
techniques to the host institution and culture (Bipp, 2006). However, Marchesani
and Adams (1992) argued that it is the lecturer® whed to be sensitive to the
different value systems international students mnhging to the classroom. Several
researchers agree with Marchesani and Adams (18688) mean that persistent
teaching challenges lie not in the student buhateaching (Sulkowski and Deakin,
2009). Therefore, Marchensani and Adams (1992) estgg proactive approach
where following principles are considered:

. Making the effort to understand students and thdiural diversities.

. Questioning lecturers’ performance and therebygmérg them from imposing
a dominant culture.

. Reviewing what is taught so that the content, aumaterial and sources of
knowledge are not exclusive to any localized tradit

. Revisiting how lecturers teach.

Lecturers must, according to Asmar (2005), make dffert to understand their

students and the implications of their cultural Kgagound on learning performance.
However, many lecturers see students from differeniures as a problem.

Nevertheless, culture awareness and greater uaddinsg of cultural differences are
essential for becoming effective in teaching anchtoreng multicultural students.

Therefore, developing cross-cultural competencergrtbe lecturers as well as the
students is important for a mutual understanding fam minimizing challenges as
well as maximizing performance in a multi cultucissroom.

2.6 Cross-Cultural Competence

According toFriedman and Antal (200%ross-cultural teams, e.g. groups of students,
classes, etc., are exposed to a variety of cosfbiciginating in the differences that
exist among the team members’ cultures. Thereforegdman and Antal (2005)oints
out that an effective member of a cross-culturaintels someone who is able to
establish an interpersonal relationship with aifprenational through exchange of
verbal and non verbal levels of behaviour-exhibibss-cultural competence.
Consequently, cross-cultural competence involvesramming constraints rooted in
an individual's culturally shaped repertoire andatmg new responses, i.e. expanding
the repertoire of interpretations and behaviourgutare cross-cultural interactions.
Hofstede (1980) suggested a general framework jstorgs of three steps, for building
competences required for working in cross-cultteams, which are:

1. Building awareness of the own culture as well asutural differences.
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2. Developing knowledge of both the impact of cultudifferences and the
relative strengths and weaknesses of differentigtin a team setting.

3. Building skills by identifying the impact of diffent cultural team settings and
adapting behaviours to achieve effective resultiffierent cultural settings.

Matveev and Milter (2004), on the other hand, ssggssing thelntercultural
CompetenceModel IC, for building cross-cultural competence, figure Phe
Intercultural Competencéodel consists of three componen@ultural Knowledge
Skills, andPersonalityOrientation

Cultural Knowledge

Personality
Orientation

Intercultural
Competenc

Skills

Figure 2The Intercultural Competence Model (Matveev anddjl2004).

According to Matveev and Milter (2004), the firsangponent,Cultural Knowledge
includes general information about culture, differes in communication, and
interaction styles of different cultureSkills, the second component, include abilities
and behaviours useful when dealing with differeuituzes. Hofstede (1980) suggest
the following cross-cultural skills:
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. The capacity to communicate respect.

. The capacity to be non-judgemental.

. The capacity to accept the relativity of one’s dumowledge and perceptions.
. The capacity to display empathy.

. The capacity to be flexible.

. The capacity for turn-taking, i.e. letting everydake turns in discussions.

. Tolerance for ambiguity.

The third componentPersonality Orientation refers to the extent to which team
members engage in cultural interactions with teasmivers from other cultures
(Matveev and Milter, 2004).

According to Warner Burke and Goodstern (1980),ssfoultural competence is
developed through working on real problems andeisso a multicultural setting by
using a structured framework. Furthermore, Hig@#9@) states that it is necessary to
develop competence in a team context, i.e. acashs$ designed to: build cohesion
and consistency in team working, develop a sharsibrv and understanding,
establish quality dialogue between members, amabksth feedback mechanisms to
review and improve team processes.

2.7 Developing Cross-Cultural Competence through Training

Members of a cross-cultural team have to understatdral differences, i.e. build
awareness, before they are able to work effectivelly each other (Milimaret al,
2002). One way, according to Milimaet al. (2002), is to build cross-cultural
competence by cross-cultural training. Cross-calttiraining includes methods to
prepare individuals for more effective interperdomelations when interacting
extensively with individuals from cultures otheaththeir own.

According to Black and Mendenhall (1990), an effextdesign of a cross-cultural
training programme is critical for its success. Tdesign of a training programme
refers to both selecting and sequencing trainingrtejues with the aim to accomplish
the specific goals of the training programme, Blagkd Mendenhall (1990)
emphasizes.

2.7.1 Cross-Cultural Training Approaches

According to Landis and Brislin (1998) there is@mnon typology for classifying
cross-cultural training approaches. The approackggend along two axes:
ExperientialversusDidactic, andCulture SpecifiozersusCulture Generglfigure 3.
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Culture General

Didactic Experiential

Culture Specific

Figure 3Cross-cultural training axes (Landis and Brislif98).

According to Richards (1997), thBidactic approach, rests on the belief that a
cognitive understanding of culture is necessarpigepeople can effectively interact
with those from another culture. This approach loardone by lecture or discussion
where similarities and differences among the retpypecultures are presented. The
Experientialapproach, which is the contrast to elactic approach, is based on a
view that people learn best from their experienegh an approach can be done by a
simulation or role-play designed to confront thertipgpants with cross-cultural
situations. This because the participants then Hheeopportunity to discuss the
situation and their actions/reactions as well @& ttmotions with the other involved
participants and by that; be able to draw conchsibom their experiences, Richards
(1997) emphasizes. Furthermore, Cushner and Br{dl#96) states thaCulture
Specifictraining refers to information about a specifidtate, i.e. guidelines for
interaction with members of that culture. The infation provides the participants
with country specific background, e.g. key valuatitudes and behaviours of the
inhabitants Culture Generaltraining, on the other hand, does not focus opezific
culture. According to Cushner and Brislin (1998)Iture Generaltraining refers to
topics such as culture awareness and sensitivainitig, which prepares the
participants to interact in any culture. Thus, #ypproach moves the participants from
plain information receivers to active participants.
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2.7.2 Cross-Cultural Training Framework

Jung (1977) developed three dimensions to examiigidual cognitive style, which
are: how individuals approach life, the way in whindividuals become aware of the
world, and the way in which individuals reach carsobns about the world. As a
result, Jung (1977) suggested the existence opairs of cognitive functions:

. The judging functionsThinking(T) andFeeling(F).
. The perceiving functionsSensingS) andntuition (N).

Furthermore, Jung (1977) proposed that the funstiare expressed in either an
introverted or extraverted form. From this concBpggs and Myers developed their
own theory about psychological types and devela@atbdel, theMyers Briggs Type
Indicator, MBTI (Myers and McCaulley, 1998). In this model the tperceiving
functions deals with how individuals recognize Werld. The first functionSensing
(S), deals with the here and now of the five seaselsthe secondituition (N), deals
with how individuals are enabled to imagine possibs and future scenarios. The
two other functions, the judging functions, dealhanow individuals judge the world.
Thinking (T), is logical, objective, and analytical akdeling (F), on the other hand,
engages individuals emotions and values, and igstiNe and appreciative of others.

Based on théVIBTI, Patching and Chatham (1998) developed a leariolgcalled
the Learning Diamond According to Patching and Chatham (1998), llearning
Diamond recognizes that individuals often work with paio$ functions, one
perceiving and one judging, which encourages indiais to approach situations very
differently. These pairs of functions can be comelino four different approaches to
learning, i.e. ST, NT, NF, and SF. Furthermores¢h®ur approaches are mapped
directly on to thd_earningDiamondmodel, figure 4.

According to Patching and Chatham (1998), the Spragch is based upon the
acquisition of newknowledge which is often achieved by input from a tutor or
lecturer in forms of data, facts, information, exdes, and checklists. Secondly, the
NT approach works with learning asderstandingincluding working with models,
tools, and frameworks which enables participantsdoceptualise as well as add
meaning and understanding to the data. Once thelsyddols, and frameworks have
been presented, the participants have the opportimiapply them to their own
scenarios and thereby see and feel how they caaldskd in a context. The third
approach, NF, has more to do witblieving inthan with new facts or understanding
theories. This kind of learning is not dependentorupproof or conceptual
understanding but on what the learner wants toiffiereintly (Patching and Chatham,
1998). Hence, Patching and Chatham (1998) meamngh@aNF kind of learning is
measured in the passion with which the learningken forward into action. Finally,
the SF approach to learning is highly personasabout confronting the unconscious
aspects of the individual learner. Hence, this ime® realpersonal engagemeno
changing attitudes, behaviour, and habits.
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Figure 4The Learning Diamond (modified from Patching arithtbam, 1998).
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2.7.3 Cross-Cultural Training Course

Harris and Kumra (2000) developed a two-day cofoseross-cultural training at the
MBA programme at Cranfield School of Management,jciwhwould enable their
students to work effectively as managers in multitcal groups. The objectives of
this cross-cultural training course were:

1. To raise awareness of cultural differences and tilesvmight impact on work
values and behaviours.

2. Tointroduce key cross-cultural frameworks as a#ismg device.
3. To develop students’ “cultural antennae” when wogkin diverse groups.

4. To provide process guidelines for cross-culturanownication, negotiation,
and teams.

Harris and Kumra (2000) employed thearning Diamondmodel and theCross-
cultural training axesfor both the design and implementation of the seuThey
positioned the course at the culture-general entieiertical axis and two-thirds of
the way towards the experiential orientation of bwgizontal axis. Working at the
experiential end of the horizontal axis would ndtigess the needs of the particular
set of students they were working with, nor woulc¢canform to the theory of the
Learning Diamond Since the course were relaying on interactiortsvéen people
from more than one culture group they had to foous raising awareness of
differences in work values and cultural values tigto a mix of experiential and
didactic approaches.

Harris and Kumra (2000) identified key activitidsat addressed each of the four
quadrants to give the students a full learning egpee, figure 5. The course was
structured to move between the four quadrants, fiemeot in sequential order. The
first session fell within the NF quadrant and cetexsi of an awareness raising
exercise, which brought out value differences witttie group. Students found this
surprisingly powerful, especially when they saw tieent of value differences
between apparently similar groups. The second @esill within the NT/ST
quadrants inform of a discussion of some key problarising from a lack of cross-
cultural empathy and a lecture on cross-cultui@nhfworks. This was then followed
by a cross-cultural dilemma vignette, in order timdp an NF appreciation to their NT
understanding of the main themes of the framewdtkgher, the course continued to
move through the four quadrants of thearning Diamond covering cross-cultural
issues. Several of the students found that undagdke experiential exercises meant
that they crossed from the NF quadrant to the Sfegunt. Further, in order to be able
to gain personal engagement from the studentsjgHamd Kumra (2000) finished the
course with a series of co-consulting exerciseschvienabled students to share and
resolve actually cross-cultural problems.
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The majority of the participants found the co-cdtisg exercise to be a very
powerful exercise. Harris and Kumra (2000) expredbat in general, the course was
extremely well received by the students.
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EXERCISES

EFACTUAL CULTURAL PROBLEMS

UNIVERSAL
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Work values
L] Communication
Negotiating etc.

PROCESS

CHECKLISTS

Data Emotions

PERSONAL
SF

Figure 5Course design using the Learning Diamond (HantkKumra, 2000).
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3 CASE STUDY

The case study includes two Master’'s programmesign and Construction Project
ManagementandInternational Project ManagemenBoth programmes have a total
length of two years and are taught in English. phegrammes offer a mixture of
conventional lectures and seminars, supported lipeomesources and a variety of
external sources of information. Furthermore, qmtbgrammes use case studies, live
projects and collaboration with practitioners. Alf#te mix of students with different
cultural experiences gives both programmes anest@ly and competence raising
profile.

3.1 Design and Construction Project Management

According to Lindahl (2008pesign and Construction Project ManagemdntPM,
at Chalmers University of Technology, Sweden:

“Is a programme that focuses on management in gmstruction sector and building
in society. This encompasses management of spatenf&astructure as well as
iIssues concerning property investment and developmeban planning, design,
engineering, construction and facilities managenient

The DCPM programme provides the students the possibility stady both
technological and social systems within organizegion the construction sector
(Lindahl, 2008). Therefore, technical as well asrenic, cultural and psychological
aspects are taken into account for a better uratetsty of organizations and their
activities in the construction sector. Consequeitltlg close cooperation with industry
and the use of examples from current issues aneqgsoin the construction sector;
provides the students in this programme with berafiexperiences. Also, there is
collaboration with international partners in resdaand education within the field of
construction management including Hong Kong Polytéx University and Reading
University in the UK, which provides opportunitiger international exchange
(Lindahl, 2008).

The DCPM programme includes three semesters with coursgésadourth semester
for the Master’s Thesis (Lindahl, 2009). The prognae plan foDCPM is illustrated
in figure 6.
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Year 1

Semester 1 Semester 2
Managing . .
Oraanizations in Design Construction
Building in Society g . Processes and Processes and
the Construction Management Management
Industry 9 9
Project Ccc):nst;uctlton Leadership and Strategic
Management ontract Communicatio Management
Relationships
International LKnovae(_jg(IeDan_d ¢
Projects earning in Projec
Organizations
Environmental
Management
Year 2
Semester 3 Semester 4
Real Estate Financial
Finance and Malna erlnent
Economics g
Master’s Thesis
Service Logistics and
Management for Sug v Chain
Construction and M pply ¢
Facilities anagemen

Figure 6 The programme plan for DCPM (modified from Linda2009).

3.2 International Project Management

International Project ManagementPM, is a collaborative programme between
Chalmers University of Technology, Sweden, and Naortbria University in
Newcastle upon Tyne, UK (Knauseder, 2009). Thisnadhat the students study in
both countries and receives a degree from botheuwsities. The aim with the
programme is to provide breadth and depth in thdysof project management in an
international setting and to encourage and deva&sgarch and analytical skills.

The IPM programme provides the students the possibilitgam skills required to
progress towards senior management (Knauseder).20bB8refore, knowledge and
understanding of communication, organization, amaketing concepts are taken into
account both at a strategic level as well as irpfgemanagement. Furthermore, as the
students study in two countries with students fralhover the world and with
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different engineering as well as natural scienceamhitectural backgrounds, the
programme has a distinctly international orientatio

The IPM programme includes three semesters with coursges dourth semester for
the Master’s Thesis (Knauseder, 2008). Howeverloefirst semesters are spent at
Chalmers University of Technology while the thiehsester is spent at Northumbria
University in Newcastle upon Tyne. The fourth setmededicated for the Master’s
Thesis can be completed in either the UK or in Sed he programme plan ft?M

is illustrated in figure 7.

Year 1
Semester Semester .
Chalmers Chalmers
Project Orggpéjgg(tzltonal International Strategic
management i Management
g Management projects 9
Human Resource Financial Leadership and LKnovaegigiar]d ,
Management Management communicatio earning In Frojec
Organizations
Year 2
Semester 3 Semester .
Northumbria Northumbria or Chalmers

Change Management
Partnership and Collaborative Working
Decision Making, Risk and Value

Project Information Systems

Master’s Thesis

Figure 7The programme plan for IPM (modified from Knause@&08).
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4 METHOD

This Master’s Thesis is built on a simple and gtiaforward methodology approach
in order to avoid misleading results as well asupport the conclusions that will be
drawn.

4.1 Research Approach

When performing a research there are two approatthe&hoose from, either the
inductive or the deductive approach. The inductagproach can, according to
Saundert al. (2006), be seen as a bottom-top approach sineewddth is analyzed
is collected and then used as a source for develoffie theory. The deductive
approach, on the other hand, can be seen as attprbapproach since it starts with
existing theory which is then tested. The chosgiragzh for this Master’s Thesis is
the deductive approach, since the deductive appreams at describing what is
happening rather than the inductive approach whaaims at describing why
something is happening.

4.2 Research Process

In this Master's Thesis both secondary and printiata have been used in order to
gain a deep understanding of the problem and denlying variables. Secondary data
means that data has already been collected foed@fisppurpose and then been used
again during other circumstances for other reagSasinderset al, 2006). While,
primary data refers to the collection of data ikainique to the specific research and
that has never been used by others before.

4.2.1 Secondary data

The secondary data was collected through a literastudy consisting of articles,
papers, books, and theses searched in CHANS, LIBRUISNDA as well as different
databases. The literature covers subject areasding culture, cultural differences,
cultural awareness, and other related areas. Iiti@udb these printed media the use
of various internet resources have been used mclgag for relevant information of
the two Master’'s programmemternational Project Managemenand Design and
Construction Project Management

The gathering of secondary data is intended to kelpnalyze and interpret the

primary data collected via relevant theories. Hetttis data functions as the basis for
the theoretical framework and its theories and risoddl enable the analysis of the

primary data to result in a conclusion of the stgieoblems.

4.2.2 Primary data

According to Bryman and Bell (2003), there are twethods when collecting primary
data, namely: quantitative and qualitative. The nijtative method provides
information by collecting data and transformingnito numbers and statistical tools,
while the qualitative method uses the collectiomata to describe rather than to draw
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statistical analysis. According to Denscombe (20@7)s more suitable to use the
guantitative method for analysis while the qual@atmethod is better suited for
description. This Master's Thesis uses the qudivitamethod in collecting the
primary data.

4.3 Performing the survey

A questionnaire was employed as the quantitativa dallecting tool and was handed
to the respondents during their lectures.

The questionnaire consisted of 30 questions, whiere formulated on the basis of
Hofstede’s predictions of how individuals feel abaertain matters depending on
their culture. Additional questions concerning tiespondents language difficulties,
teaching techniques, and cultural competence wisre added to the questionnaire,
Appendix IV. Further, the last question in the dimsaire asked if the respondents
had answered this questionnaire before in ordavédad multiple results from a single
respondent.

The chosen respondents studied their first yearthmn Master's programmes:
International Project Managementand Design and Construction Project
Managementat Chalmers University of Technology. The survegswperformed
during the end of the students second semesterder ¢o guarantee that they had
gained some cross-cultural experience from studwitg multinational classmates.
However, the second-year students at the two Magtesgrammes were not chosen
as respondents, since there is a possibility tmey have gained too much cultural
competence from socializing with international sis.

4.3.1 Analysis and Handling of the data

The questionnaire consisted of single-choice qoestwere the respondents could
indicate their answer on a 4-point scale or in s@ages answer yes or no. The 4-
point scale was then transformed into a 7-poinkesicaorder to compare the answers
with the results fromProject GLOBE The comparison between Hofstede’s and
Project GLOBE’s dimensions can be seen in Appendix V. Additionaliypfstede’s
results from his culture study were transformed iat 7-point scale in order to
compare the results with boBroject GLOBE and the results from the survey study.
The transformation from a 4-point scale to a 7-psrtale is illustrated in figure 8.
The choice of the 4-point scale was made to simpiié answering process, since 1
and 4 are extremes and 2 and 3 are choices maaspgyndents who do not have so
strong opinions. Further, this eliminated the peobl of respondents answering
without taking a stand and reduced the dilemmaainany choices.
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Transformation of scales

4,375

Figure 8 Transformation from 4-point scale to 7-point scale

4.4 Validity, Ethics and Reliability

The total amount of respondents was 55 out of 90¢hwis not enough to secure a
scientific result. However, the belief is that #m@ount of respondents is enough to
give a valid indication of the results. The respemtd were arranged into cultural
clusters according t®roject GLOBE, Appendix Il, to guarantee anonymity. Since
there were too few respondents from Germanic Eyrogien Europe, and Sub-Sahara
Africa to give any real indication of cultural déffences, these three clusters can be
seen as unreliable. Given that the survey was peéo as a questionnaire study, the
chances for bias are seen as very limited.
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5 FINDINGS

There were 55 respondents out of approximatelyt@@esits fromDCPM and IPM
that answered the questionnaire. Out of these,e8@ept were fronDCPM and 38
percent fromlIPM. Of the 55 respondents, 35 percent were female6&ngercent
male. Among théddCPM students, 35 percent had studied abroad beforeamumhg
the IPM students the proportion was 34 percent. Furthes, respondents to the
guestionnaire came from eight cultural clustersrdioEurope, Germanic Europe,
Latin Europe, Eastern Europe, Latin America, Suba®a Africa, Southern Asia, and
Confucian Asia. The largest groups of respondeatsecfrom Nordic Europe (42
percent), Southern Asia (22 percent), and Confudiia (13 percent).

The questions concerning cultural dimensions in doestionnaire was based on
Hofstede’s cultural framework. The data gained frbma questionnaire were then
compared to both Hofstede’s and tmject GLOBE’s values by transforming both
the data from the questionnaire and the data frarfstede’s study to fit the scale of
Project GLOBE's The result was compiled according to Hofsted's @imensions:
Power Distance Individualism versus Collectivism Uncertainty Avoidance
Masculinity and Femininity and Long-Term versus Short-Term Orientatiofihe
results are illustrated in table 2 to table 6.

Table 2Power Distance Index.

Power Distance

Cultural Clusters Hofstede GLOBE GLOBE IPM and DCPM
(values) (practice)

Nordic Europe 1,98 2,55 4,54 4,19
Germanic Europe 2,07 2,58 4,94 4,81
Latin Europe 3,69 2,51 5,22 3,50
Eastern Europe 4,76 2,84 5,26 4,70
Latin America 4,74 2,52 5,33 5,30
Sub-Sahara Africe 4,94 2,86 5,45 4,38
Southern Asia 5,30 2,78 5,39 5,10
Confucian Asia 4,40 2,98 5,15 4,72
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Table 3Individualism versus Collectivism Index.

Individualism versus Collectivism

Cultural Clusters Hofstede GLOBE GLOBE IPM and DCPM
(values) (practice)

Nordic Europe 4,85 4,87 4,32 4,25
Germanic Europe 4,73 4,93 4,13 2,63
Latin Europe 4,13 5,25 4,40 4,38
Eastern Europe 2,17 4,95 4,82 5,03
Latin America 1,56 5,69 4,69 4,70
Sub-Sahara Africe 1,65 5,15 4,80 4,81
Southern Asia 1,95 5,40 511 5,13
Confucian Asia 1,76 4,87 511 4,95

Table 4Uncertainty Avoidance Index.

28

Uncertainty Avoidance

Cultural Clusters Hofstede GLOBE GLOBE IPM and DCPM
(values) (practice)

Nordic Europe 2,82 3,76 5,19 4,83
Germanic Europe 4,66 3,60 5,04 4,38
Latin Europe 6,14 4,24 4,25 2,63
Eastern Europe 7,00 4,94 3,57 3,50
Latin America 5,60 4,98 3,62 3,94
Sub-Sahara Africe 3,71 4,96 4,27 4,38
Southern Asia 3,61 5,16 4,10 3,77
Confucian Asia 3,96 4,74 4,42 4,13
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Table 5Masculinity and Femininity Index.

Masculinity and Femininity

Cultural Clusters Hofstede GLOBE GLOBE IPM and DCPM
(values) (practice)

Nordic Europe 0,96 3,53 3,69 3,56
Germanic Europe 4,01 4,02 3,79 2,63
Latin Europe 3,35 4,22 3,73 4,38
Eastern Europe 2,73 4,13 4,08 3,94
Latin America 3,24 4,15 3,78 3,50
Sub-Sahara Africe 3,05 4,17 3,75 3,50
Southern Asia 3,43 4,38 3,57 3,34
Confucian Asia 3,98 4,37 3,63 3,50

Table 6Long-Term versus Short-Term Index.

Long-Term versus Short-Term Orientation

Cultural Clusters Hofstede GLOBE GLOBE IPM and DCPM
(values) (practice)
Nordic Europe 2,87 4,76 4,36 4,15
Germanic Europe 2,07 5,01 4,31 7,00
Latin Europe 2,24 5,33 3,76 4,38
Eastern Europe - 5,38 3,38 3,50
Latin America - 5,75 3,54 3,28
Sub-Sahara Africe 1,44 5,87 3,82 3,50
Southern Asia 3,17 5,86 3,99 3,63
Confucian Asia 5,40 5,33 4,18 3,91
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The result of a comparison between the mean vdltieedPM andDCPM students’
PDI, IDV, andLTO with their rating of family influence on careeraite can be seen
in table 7, where a high rating in tiRDI/IDV/LTO index should reflect a culture
where the choice of career is strongly influencegdanily.

Table 7Comparison between the IPM and DCPM students’ IBMILTO Index and their rating of
family influence on career choice.

Family influence on career choice

Cultural Clusters PDI/IDV/LTO IPM and DCPM
Nordic Europe 4,20 3,73
Germanic Europe 4,81 2,63
Latin Europe 4,08 2,63
Eastern Europe 4,41 3,75
Latin America 4,43 1,41
Sub-Sahara Africe 4,23 1
Southern Asia 4,62 2,68
Confucian Asia 4,52 3,27

The result of a comparison between iB¥ of thelPM andDCPM students and their
rating of how much they act out of self-interestlare willing to stand out in the
classroom is illustrated in table 8. Further, thgult of a comparison between Bl

of the IPM and DCPM students and their rating of how much they agree
unquestioningly with their lecturers and respeenihis illustrated in table 9.
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Table 8Comparison between the IPM and DCPM students’ IBdéx and their rating of acting out of
self-interest and willingness to stand out in tlassroom.

Acting out of self-interest and willingness to stad out in the

classroom

Cultural Clusters IDV IPM and DCPM
Nordic Europe 4,25 3,89
Germanic Europe 2,63 2,63
Latin Europe 4,38 4,38
Eastern Europe 5,03 3,09
Latin America 4,70 4,38
Sub-Sahara Africa 4,81 3,50
Southern Asia 5,13 4,02
Confucian Asia 4,95 2,83

Table 9Comparison between the IPM and DCPM students’ RBéx and their rating of agreeing
unquestioningly with lecturers and respecting them.

Agreeing unquestioningly with lecturers and respeéng

them

Cultural Clusters PDI IPM and DCPM
Nordic Europe 4,19 2,87
Germanic Europe 4,81 4,38
Latin Europe 3,50 2,63
Eastern Europe 4,70 2,66
Latin America 5,30 3,52
Sub-Sahara Africa 4,38 5,69
Southern Asia 5,10 4,27
Confucian Asia 4,71 5,70
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Furthermore, 65 percent of tiCPM students and 19 percent of M students
stated that they experienced some kind of langpagiglems. Of th®CPM students
experiencing language problems, 59 percent stated they had problems
understanding the lecturers’ English, 23 perceatedt they had own problems
understanding English in general, and 18 percethtca third alternative where they
stated that they had problems communicating inggtagroups. Of théPM students
experiencing language problems, 75 percent statatl they had own problems
understanding English in general and 25 percen¢cddthird alternative where they
stated that they had problems communicating inggtajroups.

The DCPM andIPM students’ home country teaching style is illugtdain table 10,
were a high rating means they have a textbook bisedhing style and a low rating
means they have a reflection on doing teaching skypwever, 47 percent of thieM
and DCPM students experienced a mismatch between the tepetithe Master’s
programme and their own preferred learning stykertter, the preferred learning
style among théPM andDCPM students is illustrated in table 11, were a higfing
means they prefer textbook based learning and adtng means they prefer learning
through reflection on doing.

Table 10Rating of the IPM and DCPM students’ home couteaching style.

Home country teaching style

Cultural Clusters IPM and DCPM
Nordic Europe 2,60
Germanic Europe 2,63
Latin Europe 7,00
Eastern Europe 5,69
Latin America 4,83
Sub-Sahara Africa 7,00
Southern Asia 6,34
Confucian Asia 6,34
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Table 11Rating of the IPM and DCPM students’ preferredrésy style.

Preferred learning style

Cultural Clusters IPM and DCPM
Nordic Europe 2,22
Germanic Europe 2,63
Latin Europe 2,63
Eastern Europe 1,81
Latin America 2,89
Sub-Sahara Africa 2,69
Southern Asia 3,12
Confucian Asia 2,49

19 percent of théPM students and 65 percent of DEPM students do not feel that
they have gained adequate competence in cultufi@rehces during their time at
their respective Master’s programme. Of thi3kl students who answered that they
have gained adequate competence in cultural diféexs 88 percent answered that
they have gained this from a course in the Mastarigramme. Further, all the 88
percent from thelPM respondents specified the courdéuman Resource
ManagementConcerning th©CPM students 58 percent of those who answered that
they have gained adequate competence in cultifatehces answered that they have
gained this from a course in the Master’s prograntimvever, they did not specify a
single course, rather stated that the cultural @snxe was gained from a mixture of
courses in their first year of the Master’s prognaen Furthermore, all of thoseM
students who answered that they lack cultural coemee would like to have a course
specifically teaching cultural differences. 82 maricof theDCPM students who had
deficient cultural competence answered that thewldvdike to have a course
specifically teaching cultural differences.
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6 ANALYSIS AND DISCUSSION

By analyzing the results from the survey it is appa that the results have most
similarities with Project GLOBE's practice rather than either Hofstede’sRypject
GLOBE's values, Appendix VI. There is a possibility thaketlarger differences
between the survey results and Hofstede’s can dietltle globalization have had an
impact on the cultures since the 1970’s, which @oledm and Nordhaug (2003);
McDonagh (1999); Fernandez al. (1997) also highlighted as a criticism toward
Hofstede’s results. Hofstede (2002), on the otlaedh claims that his results still can
be considered valid since cultures have very otdsrand mainly remain stable over
time. However, McDonagh (1999) argues that a sabistanodernization has taken
place in most of the surveyed countries and th#éhetefore have been significant
shifts in the cultural values. Even though the Itsstiom the survey have in some
cases, as seen in Appendix VI, occasional simgarivith both Hofstede’s as well as
Project GLOBE’svalues, it is of greater interest to study theilsimies between the
results from the survey ari®roject GLOBE’spractice more thoroughly. The reason
for the high correlation between the survey resatid Project GLOBE’spractice
could hypothetically be that the students are exghds a continuous self-evaluation
in class and therefore have a larger self-revelatlman non-students. Hence, the
students are more aware of how they are actuatiggamstead of what their values
are.

In order to illustrate the correlation between slievey results anBroject GLOBE’s
practice more perceptible, the data from table 12a6 been transformed into five
diagrams, figure 9-13. However, the cultural clusteGermanic Europe, Latin
Europe, and Sub-Sahara Africa are, as mentionedhapter 4.4, unreliable and is
therefore disregarded. The figures 9-13 illusti@tine cultural dimensions indicates
that there are only minor differences between thlual clusters, both according to
Project GLOBE'spractices as well as the survey results.
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Power Distance

Nordic Europe

Germanic

Confucian Asia
Europe

= GLOBE (Practice)

Southern Asia » Latin Europe

= |PM and DCPM

Sub-Sahara :

: 'Eastern Europe
Africa P

Latin America

Figure 9 Comparison of Power Distance Index between GLOEBitiRe and IPM and DCPM.

Individualism versus Collectivism

Nordic Europe

~ Germanic

Confucian Asia—
/ . Europe

= GLOBE (Practice)

Southern Asia Latin Europe

= |PM and DCPM

Sub-Saha ra

Africa Eastern Europe

Latin America

Figure 10Comparison of Individualism versus Collectivisndéx between GLOBE Practice and IPM
and DCPM.
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Uncertainty Avoidance

Nordic Europe

Germanic

Confucian Asia,—
Europe

= GLOBE (Practice)

Southern Asia Latin Europe

= |PM and DCPM

Sub-Sahara, -

~Eastern Europe
Africa P

Latin America

Figure 11Comparison of Uncertainty Avoidance Index betwe&i©BE Practice and IPM and
DCPM.

Masculinity and Femininity

Nordic Europe
7,00

Germanic

Confucian Asia,
Europe

= GLOBE (Practice)

Southern Asia ¢ Latin Europe

= |PM and DCPM

_____Eastern
Europe

Sub-Sahara, -
Africa

Latin America

Figure 12Comparison of Masculinity and Femininity Indexween GLOBE Practice and IPM and
DCPM.
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Long-Term versus Short-Term Orientation

Nordic Europe

7,00
6,00 anic
Confucian Asia ' Germanic
Europe
= GLOBE (Practice)
Southern Asia Latin Europe
= |PM and DCPM
Sub-Sahara “_Eastern
Africa Europe

Latin America

Figure 13Comparison of Long-Term versus Short-Term Orieatatndex between GLOBE Practice
and IPM and DCPM.

According to Sulkowski and Deakin (2009); Butchad aMcGrath (2004); Smith and
Smith (1999), students from cultures with high ssorin Power Distance
Individualism versus Collectivismand Long-Term versus Short-Term Orientation
perceive that their career would be influencedhmyrtfamily. However, the rating of
these dimensions is more or less similar betweemruktural clusters, as seen in figure
14. Nevertheless, students from Nordic- and Eastewnope tend to be more
influenced by their family than students from La#merica, Southern Asia and
Confucian Asia. Further, Sulkowski and Deakin (20880 mentions that students
from an individualistic culture, i.e. high rating individualism versus Collectivism
act largely out of self interest and are less talicto stand out in the classroom.
Hence, an interesting result is that students fomtih Confucian Asia and Eastern
Europe have been found to have a Higlividualism versus Collectivisnating even
though they indicate that they are not acting dusedf interest and are reluctant to
stand out in the classroom, figure 15. This nonhedence with the results of
Sulkowski and Deakin (2009) can be due to their osélofstede’s results when
comparing individualism with acting out of selfénést and reluctance to stand out in
the classroom. Hofstede’s results of individualiane different from botHProject
GLOBE’svalues and practice as well as from the surveyltesfIPM andDCPM.
However it is interesting that Butcher and McGrg04) as well as Smith and Smith
(1999) came to the same conclusions as SulkowskDeakin (2009). The reason for
this could be that they also based their conclssamHofstede’s results.
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Choice of career influenced by family

Nordic Europe
7

Germanic
\ Europe

Confucian
Asia /[

— PDI/IDV/LTO

Southern Asia Latin Europe

= Family influencing
career choice

Sub-Sahara,
Africa

Latin America

Figure 14Comparison between the IPM and DCPM students’ BIM/LTO Index and their rating of
family influence on career choice.

Acting largely out of self-interest and willing to stand out in
the classroom

Nordic Europe
7,00 -
6,00 ) Germanic

Europe

Confucian Asia_ :

— DV

Southern Asia 7 Latin Europe

= Self-interest and
standing out

“Eastern Europe

Latin America

Figure 15Comparison between the IPM and DCPM students’ IBdéx and their rating of acting out
of self-interest and willingness to stand out ia thassroom.
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According to Sulkowski and Deakin (2009), studefntsn a highly power distant
culture tends to agree unquestioningly with theotlrers and respect or even fear
them. Even though the differencesRawer Distancédetween the cultural clusters are
minor, there is a clear difference in agreeing vaitid respecting lecturers, figure 16.
Students from Confucian Asia are remarkably outtanin this area with almost
twice as high a rating than students from Nordicolpe.

Even tough there is a high correlation betweercthiral clusters in the five cultural
dimensions according to the survey results; theme some obvious cultural
differences which needs to be recognized.

Agreeing unquestioningly with lecturers and respecting

them
Nordic Europe
7,00
6,00 Germanic

Confucian Asia — 5'00

Europe
2.00
1,00 — P D
8,00

Latin Europe
= |PM and DCPM

/ ‘Eastern Europe

Latin America

Southern Asia

Sub-Sahara_~
Africa

Figure 16Comparison between the IPM and DCPM students’ [R@¢x and their rating of agreeing
unquestioningly with lecturers and respecting them.

International students are facing several challenge Universities. According to
Sulkowski and Deakin (2009), language problemsjsaatch between teaching and
preferred learning styles and differing views abthé interaction between lecturers
and students as well as among peers are only sbthe challenges. According to the
survey result, 14 percent of thieM students and 15 percent of tBEPM students
had own language difficulties. Further, 38 perceftthe DCPM students had
problems understanding the lecturers’ English. Haxenone of thdPM students
experienced this problem. An interesting additionthie survey results was that 5
percent of thdPM students and 12 percent of tB&€PM students added a third
alternative; problems communicating in project greu

Further, the survey results indicate that thera igrofound difference in the home
country teaching style among the respondents, didif. The Nordic Europe culture
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cluster is standing out with a more experientiglesti.e. teaching through reflection
on doing. Further, textbook teaching seems to entbre common teaching style
among the other cultural clusters with ConfucianaAand Southern Asia at the
highest rating. This is an obvious cultural diffeze which combined with the
reluctance to stand out in the classroom, figure ddBates an unfavourable and
challenging condition, especially for the studdntsn Confucian Asia.

Home country teaching style

Nordic
Europe
7,00
Confucian 6,00 Germanic
Asia 5’08 <\ Europe
3, < —— A higher value indicates
Southern %;88 _ \ | textbooktea.chi.ng and a
Asia 0,00 Latin Europe lower value indicates
: teaching trough
_ reflection on doing.
Sub-Sahar *_Eastern
Africa Europe
Latin
America

Figure 17Rating of the IPM and DCPM students’ home coutgaching style.

It is of great significance, according to Sulkowskid Deakin (2009), that the main
concern for those involved in lecturing culturatliverse classes should be to address
and minimize these challenges. Consequently, A42@05) argues, lecturers must
make the effort to understand their students amdirttplications of their cultural
background on learning performance, and not thihkhe students from different
cultures as a problem.

According to the survey results, all of the studgarefer an experiential learning style
as they want to learn through reflection on doifigure 18. However, the survey
results indicates that the teaching styldPi andDCPM is not quite experiential as
nearly half of the students experienced a mismdsetween their own preferred
learning style and the teaching stylelBiM andDCPM.
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Prefered learning style

Nordic
Europe

Confucian 6,00 Germanic
Asia 4.00 Europe _ o
0 — A higher value indicates

0
Southern ’1}%" textbook learning and a
00

Asia 00+ \\ Latin Europe lower value indicates
\\/ learning trough

reflection on doing.

Sub-Sahara, ' ~_Eastern
Africa Europe

Latin
America

Figure 18Rating of the IPM and DCPM students’ preferredraay style.

According to Burtet al. (1997), the impact of culture is often recognizied
management development programmes vyet it is natdily addressed. Developing
cross-cultural competence among the lecturers disasethe students is therefore,
according to Asmar (2005), important for a mutuadierstanding and for minimizing
challenges as well as maximizing performance inu#tiraultural classroom. That the
survey results indicate that 65 percent of E@éPM students do not feel they have
gained adequate competence in cultural differemcedarming. However, only 19
percent of thdPM students do not feel they have gained adequat@etemce in
cultural differences, which is most probably dueatacourse inHuman Resource
Managementvhich thelPM students had in their first semester. Interesgingiore
than half of thoseDCPM students who stated that they had gained adequate
competence in cultural differences had gaineddinfra mixture of courses during
their first year in the Master's programme. Thisulé indicates that there is some
scattered cross-cultural competence teaching iD@RM programme. By comparing
the amount of students lacking adequate competenaailtural differences, it is
apparent that thBCPM conditions are not as efficient compared with hibeefit of a
Human Resource Managemeourse inPM. Furthermore, almost all of the students
from both Master’s programmes lacking adequate @emze in cultural differences,
expressed that they would like to have a courseifspaly teaching cultural
differences. According to the survey results, noh¢he two Master’s programmes
has a dedicated course teaching cultural differebhzgjive the students cross-cultural
competence. Laughton and Ottewill (2000) argue timatmpact of globalization has
created a need for management graduates with cubtssal competence, why it is
important for programme developers at Universiteeprovide their students with this
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competence. Therefore, a dedicated cross-cultorapetence course would not only
minimize the culture related challenges, it wouldoamost probably make the
students more marketable and the University mdraciive, which Buret al. (1997)
also confirms.
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7 CONCLUSION

On the basis of the analysis and discussion thelgsions that can be drawn are that
the cultural dimensions between the cultural chssteund inlPM and DCPM are
quite similar. Nevertheless, the findings indictitat there are still profound cultural
differences between students from different cultghasters. Language problems, a
mismatch between teaching and preferred learnylgsses well as differing views
about the interaction between lecturers and stsdem¢ challenges in the two
Master's programmel*’M andDCPM. One obvious challenge for the students in the
DCPM programme was the difficulty to understand theéueszs’ inadequate English,
which combined with the students own insufficieanduage skills provides an
unfavourable learning condition. Hence, improversaran be made in the lecturers’
language skills in order to ease the students’ eehgnsion in class. Furthermore, it
Is important that the lecturers are aware of thatstudents have different experiences
of teaching and learning styles, which can be &lpro when the students are faced
with an unfamiliar teaching style. Hence, the leetsi need to make sure that all the
students become familiar with how the teachingoisduicted and how the learning is
supposed to be carried out, i.e. the teachingehgds lie not in the students but in the
teaching.

It is paramount that both the lecturers as welthesstudents have sufficient cross-
cultural competence. Since the students are laadogs-cultural competence and are
expressing a wish for a dedicated course in crolkeral competence, there should be
a compulsory course in the Master’s programme,calbhein theDCPM programme.
Both the students and the University would berfeditn an increased cross-cultural
competence. The course should be designed as staurlbgral training course with
inspiration from Harris’ and Kumra’searning Diamondas seen in chapter 2.7.3,
figure 5. The course should be positioned on tHau@igeneral end of the vertical
axis of the cross-cultural training axesFurther, according to the findings, the
students prefers an experiential learning style Wiey course should be positioned
somewhere on the experiential side of the horizoat@s of thecross-cultural
training axes figure 19. The course should be conducted in firet semester
preferably parallel with another course includingject-team work as a complement
to the experiential exercises and examples of arokaral problems in theearning
Diamond

A development of a cross-cultural training coursthiw these mentioned parameters
should be a sufficient tool to develop cross-caltwompetence among the students in
the IPM andDCPM programme. Further, this would also increase th&sipility to
minimize the culture related challenges as wediiggport the students’ performance.
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Culture General

Didactic Experiential

Culture Specific

Figure 19Recommended cross-cultural training approach.
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APPENDIX |

Hofstede Scores from IBM Data

GLOBE Country Index Index Index Index Index
regions

Latin Argentina 49 86 46 56 -
America

Germanic Austria 11 70 55 79 3
Europe

Latin Brazil 69 76 38 49 65
America

Latin Chile 63 86 23 28 -
America

Latin Costa Rica 35 86 15 21 -
America

Sub-Saharan East/West 70,5 53 23,5 43,5 20,5
Africa Africa

Nordic Finland 33 59 63 26 4
Europe

Germanic Germany 35 65 67 66 31
Europe

Eastern Greece 60 112 35 57 -
Europe
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Confucian Hong Kong 68 29 25 57 96
Asia

Southern Indonesia 78 48 14 46 -
Asia

Anglo Ireland 28 35 70 68 43

Latin Europe Italy 50 75 76 70 34

Confucian Japan 54 92 46 95 80
Asia

Southern Malaysia 104 36 26 50 -
Asia

Germanic Netherlands 38 53 80 14 44
Europe

Nordic Norway 31 50 69 8 44
Europe

Latin Panama 95 86 11 44 -
America

Southern Philippines 94 44 32 64 19
Asia

Latin Salvador 66 94 19 40 -
America

Anglo South Africa 49 49 65 63 -
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Nordic Sweden 31 29 71 5 33
Europe

Confucian Taiwan 58 69 17 45 87
Asia

Middle East Turkey 66 85 37 45 -

Latin Uruguay 61 100 36 38 -
America

Eastern Yugoslavia 76 88 27 21 -
Europe

Min 11,00 8,00 6,00 5,00 0,00
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APPENDIX I

The GLOBE countries in 10 cultural clusters

Confucian Asia China
Hong Kong
Japan
South Korea
Singapore

Taiwan

Germanic Europe  Austria

Germany (Former East)
Germany (Former West)
Netherlands

Switzerland (German speaking part)
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Latin Europe France
Israel
Italy
Portugal
Spain
Switzerland (French speaking part)

Nordic Europe Denmark
Finland

Sweden
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Philippines
Thailand

Sub-Sahara Africa Namibia
Nigeria
South Africa (Black sample)
Zambia

Zimbabwe
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APPENDIX 1

CLT Leadership Dimensions (GLOBE)

Culture Country Practice Values Practice ~ Values Practice Maes Practice Values
Clusters

Georgia 3,50 5,24 5,22 2,84 4,03 3,83 6,19 5,66

Hungary 3,12 4,66 5,56 2,49 3,53 4,50 5,25 5,54

Poland 3,62 4,71 5,10 3,12 4,53 4,22 5,52 5,74

Slovenia 3,78 4,99 5,33 2,57 4,13 4,38 5,43 571

Bolivia 3,35 4,70 4,51 3,41 4,04 5,10 5,47 6,00

Colombia 3,57 4,98 5,56 2,04 3,81 5,38 5,73 6,25

Ecuador 3,68 5,16 5,60 2,30 3,90 5,41 5,81 6,17

Guatemala 3,30 4,88 5,60 2,35 3,70 5,23 5,63 6,14

Venezuela 3,44 5,26 5,40 2,29 3,96 5,39 5,53 6,17
B NN
Israel 4,01 4,38 4,73 2,72 4,46 4,27 4,70 5,75

[ e w0 s o o= sn an oe |
Portugal 3,91 4,43 5,44 2,38 3,92 5,30 5,51 5,94
NN
Switzerland 5,37 3,16 4,90 2,44 4,06 4,69 3,97 4,94
EEENE NN
Hong Kong 4,32 4,63 4,96 3,24 4,13 4,43 5,32 5,11
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Korea, South 3,55 4,67 5,61 2,55 5,20 3,90 5,54 154

Taiwan 4,34 5,31 5,18 3,09 4,59 5,15 5,59 5,4

(4]

Finland 5,02 3,85 4,89 2,19 4,63 4,11 4,07 54

N

Anglo Australia 4,39 3,98 4,74 2,78 4,29 4,40 4,17 57

al

Ireland 4,30 4,02 5,15 2,71 4,63 4,59 5,14 5,7

N

South Africa 4,09 4,79 4,11 2,64 4,62 4,38 4,50 159

United States 4,65 4,11 5,15 2,80 4,27 4,31 4,08 55 5,

)

Nigeria 4,29 5,60 5,80 2,69 4,14 5,03 5,55 5,4

Zambia 4,10 4,67 5,31 2,43 4,61 4,74 5,84 57

~

Southern Asia India 4,15 4,73 5,47 2,64 4,38 4,71 5,92 5,3

N

Iran 3,67 5,36 5,43 2,80 3,88 5,54 6,03 5,8

o

Philippines 3,89 5,14 5,44 2,72 4,65 4,78 6,36 6,1

o]

Germanic Austria 5,16 3,66 4,95 2,44 4,30 4,73 4,85 5,2
Europe

B

Germany 5,22 3,32 5,25 2,69 3,56 4,68 4,52 5,18
West

Switzerland 4,98 3,83 4,86 2,80 4,22 4,31 3,85 5,3

(&)

Kuwait 4,21 4,77 5,12 3,17 4,49 5,15 5,80 5,43

Qatar 3,99 4,82 4,73 3,23 4,50 5,13 4,71 5,6

o
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Averages 4,16 4,62 5,17 2,75 4,25 4,73 5,13 5,66

Mean 4,10 4,70 5,22 2,70 4,22 4,73 5,43 571
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CLT Leadership Dimensions (GLOBE)

Culture Country Practice Values Practice Values  Practice  Maes Practice  Values Practice  Values
Clusters

Georgia 3,55 3,78 4,18 4,35 3,41 5,55 3,88 5,69 84,1 5,60

Hungary 4,08 4,63 4,79 3,35 3,21 5,70 3,43 5,96 533 548
Poland 4,02 4,52 4,06 3,90 3,11 5,20 3,89 6,12 3,61 5,30

Slovenia 3,96 4,83 4,00 4,59 3,59 5,42 3,66 6,35 993, 5,58

Bolivia 3,55 4,75 3,79 3,73 3,61 5,63 3,61 6,05 54,0 5,07

Colombia 3,67 5,00 4,20 3,43 3,27 5,68 3,94 6,42 723, 5,61

Ecuador 3,07 4,59 4,09 3,65 3,74 5,94 4,20 6,32 546 5,26

Guatemala 3,02 4,53 3,89 3,64 3,24 5,91 3,81 6,14 ,89 3 5,26

Venezuela 3,62 4,82 4,33 3,33 3,35 5,79 3,32 6,35 ,254 531

Israel 3,19 4,71 4,23 3,76 3,85 5,25 4,08 5,75 4,10 5,62

Portugal 3,66 513 3,65 3,58 3,71 5,43 3,60 6,40 913, 531

Switzerland 2,97 4,92 4,51 3,21 4,73 4,80 4,94 5,82 3,60 5,54
Hong Kong 3,47 4,35 4,67 4,81 4,03 5,50 4,80 564 903 5,32

Korea, 2,50 4,22 4,40 3,75 3,97 5,69 4,55 5,25 3,81 5,60
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South

Taiwan 3,18 4,06 3,92 3,28 3,96 5,20 4,56 5,74 4,11 5,26

Finland 3,35 4,24 3,81 3,68 4,24 5,07 3,81 6,11 639 581

Anglo Australia 3,40 5,02 4,28 3,81 4,09 5,15 4,36 589 ,284 5,58

Ireland 3,21 5,14 3,92 3,99 3,98 5,22 4,36 5,98 64,9 547

South 3,66 4,26 4,36 3,82 4,64 5,66 4,66 6,23 3,49 5,65
Africa

United 3,67 5,17 4,15 3,70 4,28 5,06 4,49 6,14 3,72 5,43
States

Nigeria 3,01 4,24 4,79 3,23 4,09 6,04 3,92 6,27 04,1 6,09

Zambia 2,86 4,31 4,07 4,38 3,62 5,90 4,16 6,40 5,23 5,53

Southern India 2,90 4,51 3,73 4,76 4,19 5,60 4,25 6,05 4,57 5,28
Asia

Iran 2,99 3,75 4,04 4,99 3,70 5,84 4,58 6,08 4,23 615
Philippines 3,64 4,58 4,01 5,14 4,15 5,93 4,47 6,31 5,12 5,36

Germanic Austria 3,09 4,83 4,62 2,81 4,46 5,11 4,44 6,10 23,7 5,76
Europe

Germany 3,06 4,90 4,55 3,09 4,27 4,85 4,09 6,01 3,18 5,
West

~
i

Switzerland 3,42 4,69 3,47 3,78 4,27 4,79 4,25 5,98 3,93 5,62

60 CHALMERS, Civil and Environmental Engineeringlaster’s Thesis 2011



Kuwait 2,58 3,45 3,63 3,76 3,26 574 3,95 6,03 4,52 5,06

Qatar 3,63 3,38 4,11 3,80 3,78 5,92 3,45 5,96 4,42 5,30

Max 4,08 5,17 4,89 5,56 5,07 6,20 4,94 6,58 5,23 6,09

Averages 3,37 4,44 4,14 3,82 3,85 5,49 4,10 5,93 4,09 5,

»

2

Mean 3,35 4,58 4,11 3,75 3,81 5,54 4,11 5,97 4,05 5,46
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APPENDIX IV

Questionnaire for DCPM and IPM students

Thank you for filling this short survey out. It aiid take 5-10 minutes to complete
and consists of 30 questions. All data collecteahisnymous and will only be used
for scientific purposes.

1. Which country are you from?

2. Gender?FEMALE[] MALE[]

3. Which Master’s programme do you attend DCPM[_] IPM__]

4. Have you studied abroad beforeYES[_1 N__]

5. If yes on question 4, in which country?

6. How likely is it that you as an individual follov formal codes of conduct, e.g.
rules and regulations not laws?

Not likely Very likely
1 2 3 4

7. How hesitant are you to disagree with superiofs
Not hesitant Very hesitant
1 2 3 4

8. Personal goals and interest are more importanbf you than group interest.
Do not agree Agree fully
1 2 3 4

9. You feel a greater need for consensus and writigules.
Do not agree Agree fully
1 2 3 4
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10. You are more determined and competitive focusgion achievement and
material success than you are modest and humble foging on relationships
and quality of life.

Do not agree Agree fully
1 2 3 4

11. You value traditions and leisure time more tharmetermination and financial
factors.

Do not agree Agree fully
1 2 3 4

12. Your choice of career has been influenced by yofamily.
Do not agree Agree fully
1 2 3 4

13. You put much effort in improving your standingwith your friends and
colleagues.

Do not agree Agree fully
1 2 3 4

14. You act largely out of self-interest and you & willing to stand out in the
classroom.

Do not agree Agree fully
1 2 3 4

15. You agree unguestioningly with your lecturers ad respect them.
Do not agree Agree fully
1 2 3 4

16. You do not ask for help or question views youishgree with during the
lectures.

Do not agree Agree fully
1 2 3 4
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17. You are uncomfortable with exercises which expeyou to present your

opinions.
Do not agree Agree fully
1 2 3 4

18. You should adapt your lifelong learnt attitude behaviour, beliefs and
learning techniques to the institution and cultureat Chalmers.
Do not agree

Agree fully
1 2 3

4

19. Have you experienced any language problems daog your time at the
Master's programme? YES[_| N ]

20. If yes on question 19, were the problems due to
[ 1 Problems understanding the lecturers’ English

[ 1 Own problems understanding English in general

21. Have you experienced a mismatch between the tbang at the Master’s
programme and your own preferred learning style?YES[_] N

22. You prefer teaching from textbooks rather thanearning through reflection
on doing.

Do not agree

Agree fully
1 2 3

4

23. Do the general teaching techniques at Chalmedsfer from teaching
techniques in your home country?YES[_] NC_]

24. In your home country teaching is based on textioks rather than reflection
on doing.

Do not agree

Agree fully
1 2 3

4

25. If yes on question 23 which teaching technique® you prefer?
[ ] Chalmers’

1 Your home country’s
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26. You purpose of study is:

[ 1 A meansto an end to get a degree, a jothagtasalary.
or

[ 1 Motivated by a mix of personal ambition, fayrflhce and material reward.

27. Do you feel you have gained adequatempetence regarding cultural
differences during your time in the Master’s progranme?

YES[_]
NO []

28. If yes, on question 27, have you gained thismpetence from a course in the
Master’'s programme?

YES[ 1 in the course:
NO []

29. If no, on question 27, would you have preferretb have a course teaching
cultural differences? YES[__] NO__]

30. Have you answered this questionnaire before?ES[_] NC_]

Thank you!
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APPENDIX V

GLOBE Cultural Variables versus Hofstede's

Hofstede Power X
Distance

Hofstede Masculinity X X
and
Femininity

Hofstede Long-Term X
versus Short-

Term
Orientation
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APPENDIX VI

Power Distance

Nordic Europe
7,00
_6,00

_ Germanic

Confucian Asia,.—
Europe

= = Hoffstede

+eeeeee GLOBE (Values)

Southern Asia ¢ Latin Europe

GLOBE (Practice)
e [PV and DCPM

Sub-Sahara, -

Africa ‘Eastern Europe

Latin America

Individualism versus Collectivism

Nordic Europe

. . Germanic
Confucian Asia

= == Hoffstede

+eeeeee GLOBE (Values)

Southern Asia Latin Europe

GLOBE (Practice)
e [PV and DCPM

‘Eastern Europe

Latin America
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Uncertainty Avoidance

Nordic Europe

_ Germanic
' Europe
= = Hoffstede

+eeeeee GLOBE (Values)

4 Latin Europe

GLOBE (Practice)
e [PV and DCPM

.--JEastern Europe

Latin America

Masculinity and Femininity

Nordic Europe

Germanic

Confucian Asia
Europe

= = Hoffstede

+eeeeee GLOBE (Values)

Southern Asia Latin Europe

GLOBE (Practice)

e |P V] and DCPM
Sub-Sahara __

/Eastern Europe
Africa P

Latin America
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Confucian Asia,

Southern Asia ¢

Africa

Nordic Europe

Latin America

—_ Germanic

\ Europe

S Latin Europe

[Eastern

Europe

Long-Term versus Short-Term Orientation

= = Hoffstede

+eeeeee GLOBE (Values)

GLOBE (Practice)
e |PIV] @and DCPIM
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